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Abstract
This research is to investigate whether the use of animation fable video to teach selective 
listening affects significantly on the eighth grade students of SMP Negeri 3 Sungai Raya in 
academic year 2016/ 2017. The writer conducted pre-experimental research with a single 
group design (one group pre-test and post-test). The participants of this research were the 
eighth grade students of SMP Negeri 3 Sungai Raya. The sample of this research was classed 
VIII A that consists of 31 students. The writer used cluster-sampling technique in choosing the 
sample. Meanwhile the tool of data collecting of this research was a listening test. The study 
had been done in five meetings. The first meeting was for pre-test, three meetings were for 
treatments, and the last meeting was for post-test. The result of the data computation showed 
that the t-test of the students achievement after being taught by animation fable video showed 
tratio= ±10.438 which is higher than tcritical = 2.042. This proves that teaching selective listening 
by using animation fable video affected significantly increased the students’ score in listening. 
Therefore, the null hypothesis is rejected while the alternative hypothesis is accepted and the 
effect of the treatment is categorized into high effect.
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Listening is one of the most fundamental 
pieces for learning and teaching English. 
Actually, listening is natural. It develops and 
forms the basis of other learning fields such 
as speaking, reading, and writing. Downs 
(2008, p.1) said that listening is defined as 
making an effort to hear something and to 
pay attention. That means, listening is the 
ability to understand the message and to react 
of the subject that given by the speaker. 
There are different types of listening. It 
can be classified according to types of 
listening performance, within which to 
consider assessment, task, and procedures 
(Brown, 2004, p.120). Selective listening is 
one of types of listening performance. It is 
the process which scanning certain 
information to assign a global or specific 
meaning (Brown, 2004, p.120). In short, 
selective listening takes an important role in 
equipping the students to be able to obtain 
specific information on learning English.
In fact, based on the observation that 
conducted on SMP Negeri 3 Sungai Raya, it 
can be seen that some of the students have 
problems in selective listening. The students 
had difficulties to understand the audio that 
played by the teacher. They also had 
difficulties in determining the main idea, and 
interpreting the information such as 
categorizing new information or finding 
cause and effect relationship between facts. It 
can be seen in the listening task, students 
showed low results. They faced difficulties in 
doing listening assignments like multiple 
choice, sentence completion, gap filling, T/F 
statements, and others. Moreover, the writer 
found that students’ lack of vocabulary 
become one of the factors of their difficulties 
in listening. 
In addition, students did not pay 
attention in listening process. When they 
were asked to retell or explain about material 
that they listened, some of the students could 
not do it. They just kept silent, got bored, and 
started doing another thing in the discussion 
time. Finally, the students lose motivation. 
These problems can be minimized if all the 
2students are involve and be responsible for 
their own learning process, not only as 
passive listeners, but also as active learners. 
In short, teacher needed to be carefully select 
or prepare a variety of teaching material to 
solve those problems in listening skill.
Facing these situations, the writer used 
animation video about fable as the strategy in 
teaching listening to the eighth grade students 
of SMP Negeri 3 Sungai Raya in academic 
year 2016-2017. The writer chose fable, 
which is in line with the syllabus in 
curriculum 2013. Mead and Tilley (2012, 
p.3) state that fable is a brief story intended 
to teach a moral lesson. It tells about events 
that occur in everyday life and general truth 
or based on fact partly only. It usually uses 
animals as the main characters. The students 
could learn the lessons or morals, cause and 
effect relationships, matters of responsibility, 
perseverance, and so on from fable (Balla, 
2000, p.1). They also could learn many new 
features, such as new vocabulary items (verb, 
adjective, and noun), tenses (past tense), 
irregular/regular verb, and various unfamiliar 
structural patterns. It would engage students, 
draw their attention, and be within their range 
of proficiency. Therefore, they are neither 
bored because the materials are too familiar, 
nor frustrated. 
In this research, animation video is 
media to support teaching listening that can 
be seen and heard. By using video,  teacher 
can get benefit of audio and visual supports 
at the same time. Video is important to 
teaching and learning process, especially in 
teaching foreign-language listening. Mirvan 
(2013) in Woottipong (2014, p.204) stated 
that employing video materials in a 
classroom can enhance students’ motivation 
to learn since it can expose them to a wide 
variety of situations that can help them 
comprehend similar situations in real life. 
Thus, the writer combined video with fable in 
animation form, which is called animation 
fable video. In this research, the writer 
focused on the use of animation fable video 
in teaching selective listening.
The researcher has been conducted 
previous research related to the use of 
animation video. Darmawan, et al., (2014) 
conducted a quasi-experimental research 
entitled "The Effect of Using Animated 
Video on the Eighth Grade Students' 
Listening Comprehension Achievement at 
SMPN 1 Bangsalsari". The finding of the 
research showed that the use of animation, 
video gave a significant effect on the 
students’ listening comprehension 
achievement at SMPN 1 Bangsalsari in the 
academic year 2014/2015.
Based on some results of the previous 
research about the use of animation video 
above, the writer conducted a pre-
experimental entitle, “Using Animation Fable 
Video To Teach Selective Listening” (A Pre-
Experimental  Research on the Eighth Grade 
Students at SMP Negeri 3 Sungai Raya in the 
Academic Year of 2016/2017). Therefore, the 
purpose of this research is to know the use of 
the animation fable video affects significantly
or not to teach students’ selective listening. 
METHOD 
This research was conducted in SMP 
Negeri 3 Sungai Raya, particularly in eighth 
grade student in academic years 2016/2017 
by using pre-experimental research. The 
writer conducted this research in teaching 
students selective listening skill by using 
animation video fable. According to Cohen et 
al. (2007, p. 282), “There are some forms of 
pre-experimental design they are: the one 
group pretest-post-test design, the one group 
post-tests only design, and the post-tests only 
nonequivalent design”. From the three of 
them, the writer chose “the one group pretest-
post-test” design based on writer's 
observation in SMP Negeri 3 Sungai Raya.
Adopted from Cohen et al. (2007, p. 
282), the writer was used the pre-
experimental research  which measure a 
group on a dependent variable (O1) in 
students selective listening, and then 
introduced an experimental manipulation (X), 
animation fables video in enhancing students 
selective listening. Following the 
experimental treatment, the writer measured 
group selective listening (O2) and after that 
the writer proceeded to account for 
differences between pretest and posttest 
scores by reference to the effects of X.
The one group pre-test and post-test 
design can be represented as:
O1              X              O2
3The population of this research was the
Eighth Grade Students at SMP Negeri 3 
Sungai Raya in the Academic Year of 
2016/2017, which consists of Class 8A, 8B, 
8C, 8D, 8E, 8F, and 8G with total population 
are 240 students. 
In this research, the writer used cluster 
sampling technique. According to Ary, et al. 
(2010, p.154) cluster sampling is the 
selection of a random sample for a cluster of 
subjects which similar in certain 
characteristics and the use of intact 
classrooms as clusters. By cluster sampling, 
the writer could select a specific number of 
classes and test all the students in those 
selected a class as the sample (Cohen, 2007, 
p.112). 
In line with this, the writer selected one 
class of the cluster of population as the 
sample of this research. In this case, the 
writer randomly selected a number of clusters 
from the collection of clusters of the entire 
population. There are seven classes as the 
collection of clusters, and the writer chose 
randomly one of the clusters as sample of the 
research. Therefore, only one class would be 
a sample of the research. The select sample 
was taken from class VIII A, while the 
number of the class is 31 students.
Procedures of Data Collecting
The procedures of data collecting were
conducted as follows:
1. The researcher was chosen the eighth  
grade students of SMP Negri 3 Sungai 
Raya as the population.
2.  The writer took class VIII D for doing the 
try out test. The total number of students 
joined the try out test was 36 students. The 
tryout was conducted to ensure the 
reliability of test items.
3. The researcher took class VIIIA as the 
sample of the experiment.
4. The writer took class VIII A which 
consists of 31 students as the sample of 
the experiment. The students were given 
the pre-test which to know the condition 
of students’ achievement on selective 
listening before treatment.
5. The writer conducted the treatment
using animation fable video in 3 times 
meetings.
6. The writer gave the post-test in order to 
obtain the data or to know the students 
achievement after application of the 
treatments.
7. After conducting the points above, the
researcher analyzed the result of the tests.
And analysis was done to get the 
significant data result.
a. Analysis of the students’ individual score
     A= 
ோ
ே x 100.............................................(1)
Note: 
A = the student’s individual score
R = the right answers
     N = total number of test items
b. The Students’ mean score of pre-test and 
post test
The students mean score pre-test and post 
test would be calculated by using the 
mean formula:
1. The Students’ mean score of pre-test   തܺ = ∑௑೔௡ .............................................(2)
Note:തܺ    = the students’ mean score of the 
pre-test∑ ௜ܺ   = the sum of individual score of 
pre-test݊     = the total number of individual
2. The students’ mean score of post-testഥܻ = ∑௒೔௡ ...........................................(3)
\           Note:തܻ    = the students’ mean score of the 
Post-test∑ ௜ܻ = the sum of individual score of 
Post-test݊    = the total number of individual
The criteria of the mean score used in 
students’ scores of the test follow:
Table 2. The Criteria of The Mean 
Score Used In Students’ Score of The 
Test
                (Adapted from Heaton (1988, p.96)
Test Score Classification
80-100 Good to Excellent
60-79 Average to Good
50-59 Poor to Average
0-49 Poor
4c. Interval score of pre-test and post-test
       After calculating the students’ mean 
score of pre-test and post-test, the writer 
calculates the students’ interval score of 
post-test and pre-test by subtraction 
formula:
D   =  Y   -    X ...................................(4)
Note:
D     = the different score of the students’ 
mean score of the pre-test and 
post-test
X
   
= the students’ mean score of post-
test
Y      = the students’ mean score of the 
pre-test 
d. Variances score (S2) of pre-test and post-
test.
1. Pre-test
ܵ௫ଶ =∑ (௑೔ି ௑ത)మ௡ିଵ ...................................(5)
Note:S୶ଶ = The variance score of pre-testX୧  = the students’ score of  the pre-test Xഥ   = the students’ mean score of the 
pre-test ݊ = the total number of individual
2. Post-test
ܵ௒ଶ =∑ (௒೔ି ௒ത)మ௡ିଵ ....................................(6)
     Note:Sଢ଼ଶ = The variance score of post-testY୧  = the students’ score of the post-test Yഥ   = the students’ mean score of the  
post-test ݊ = the total number of individual
e. Standard Deviation of pre-test and post-
test.
1. Pre-test
SX =ට∑(௑೔ି ௑ത)మ௡ିଵ ..................................(7)
Note:
SX                  = Standard deviation∑(X୧ − Xഥ)ଶ =  the sum of pre-test 
minus mean score of 
the pre-test squared݊                   = the total number of 
individual
2. Post-test
SY =ට∑(௒೔ି ௒ത)మ௡ିଵ ...................................(8)
Note:
SY           = Standard deviation∑(Y୧ − Yഥ)ଶ = The sum of pr-test 
minus mean score of 
the post-test squared݊           = the total number of 
individual
f. Correlation Score of Pre-test and Post-
test.
In this step, correlation is to find out 
the relations. It is called correlation 
coefficient. The figure showed the 
direction and strength of the correlation. 
Low or near zero values indicate weak 
relationships, while those nearer to +1 or 
−1 suggest stronger relationships. In 
computed of the correlation coefficient as 
follows:
ݎ = ௡(∑௫௬)ି(∑௫)(∑௬)ඥ[௡∑௫మି(∑௫)మ][௡∑௬మି(∑௬)మ].............(9)
Note:ݎ      = Correlation score݊ = the total number of individual∑ݔݕ = the sum of pre-test times post-test∑ݔ = the sum of pre-test∑ݕ = the sum of post-test
The criteria of correlations ranging 
follows:
Table 3. The Criteria of Correlations 
Ranging
Test Score Classification
≥ +/− 0.8 Very Strong
< 0 + / − 0.8 Strong 
< 0 + / − 0.5 Moderate
< 0 + / − 0.3 Modest
< 0 + / − 0.1 Weak
                           
(Cohen, et al., (2007,p. 521)
g. Analysis of the t-value of the pre-test and 
post-test
To know the t-value of the pre-test 
and post-test, the writer used the formula 
is as follows:
t = 
ࢄഥିࢅഥ
ඨቆࡿࢄ૛࢔૚ାࡿࢅ
૛
࢔૛ቇି૛࢘൬ ࡿࢄඥ࢔૚൰൬ ࡿࢅඥ࢔૛൰
.....................(10)
Note : 
t = the t-testതܺ = mean score of pre-testതܻ = mean score of post-test
5ܵ௑ଶ = variance of pre-testܵ௒ଶ = variance of post-testnଵ = number of the students in pre-testnଶ = number of the students in post-test
h. Analysis of the effect of the treatment
The next stage, analyzing the effect 
of the treatment, it is called “Effect Size 
(ES)”. The formula is as follows:
ES = tඨ
N
1
..........................................(11)
Note:
ES  = Effect size
T = The result of t-test
N      = Total number of student
    The result is categorized as follows:
Table 4. The Criteria of The Effect Size
Effect Size Qualification
Es ≤ 0.2 Low
0.2 ≤ Es ≤ 0.8 Moderate
Es ≥ 0.8 High
FINDINGS AND DISCUSSION
Findings
In conducting this research, the writer 
had applied pre-experimental research. The 
writer presented the research findings based 
on some analysis that have been done. The 
main research finding here means all the data 
analysis of sample of research. The sample of 
this research is students in class VIII A of 
SMP Negeri 3 Sungai Raya. The findings 
involved the students’ individual score of 
pre-test and post-test, the mean score of pre-
test and post-test, the interval score of pre-
test and post-test, the variances score (S2) of 
pre-test and post-test,  the standard deviation 
of pre-test and post-test, the correlation score 
of pre-test and post-test,  the t-table of the 
pre-test and post-test, and the effect of the 
treatment.
Based on this computation, the t-value
was ±10.438. With a significant level α = 
0.05 in test of two variable, so the score was 
α/2=0.05/2=0.025. Then, finding of t-table in 
-t distribution as follows: df (the degree of 
freedom) = n-1, df = 31-1 =30. Thus, t (α,df) = t 
(0.025, 30) = 2.042. In comparing the ttable and 
the tvalue , it would be measured as follows : 
If: -t table ≤ t value ≤ t table (α/2), has difference. But, 
if : t value > t table (α/2), has same.    Based on the 
result above, it found that: -2.042 > -10.438, 
that means Ho rejected. In another 
description If : ܪ௔= തܺ pre ≠ തܺpost, ∝.05ݐ௥௔௧௜௢ > ݐ௖௥௜௧௜௖௔௟ , has difference. ܪ௔= 
63.39 ≠ 79.35, ∝ .05 ± 10.438 > 2.042, 
that means Ho rejected and Ha accepted. In 
conclution, there is a significant difference of 
students’ achievement before and after given 
the treatment through animation fable video.
And the result, the effect size (ES) of the 
treatment was ± 1.88. The criteria consider as 
the large effect size because the score was 
more than 0.8 (ES>0.8) It can be concluded 
that the effect of using animation fable video 
to teach selective listening for eighth grade 
students of SMP Negeri 3 Sungai Raya can 
be categorized as “high” effect.
Discussion
Listening as a basic input material is very 
important for the students in learning a 
language. Flowerdew and Miller (2005, p.21) 
stated that, “Listening is a natural process 
that develops the early stages of the students’ 
first language”. It gives the learner 
information from which to build up the 
knowledge necessary for using the language. 
When this knowledge is built up, the learner 
can begin to speak. Thus, the quality of the 
students listening ability would affect the 
quality in learning foreign language.
Moreover, teaching selective listening is
not as easy as it seems. According to Brown 
(2004, p.118) the process of listening 
performance itself is invisible and the teacher 
cannot see or hear the process of listening. 
Thus, it is difficult for teacher to observe the 
process of listening. The teacher can observe 
students only the result of the meaningful 
input in the form of spoken or written 
(Brown, 2004, p.118). So, teachers need to 
think carefully in planning the activities to 
teach listening in the classroom.
Animation fable video is suitable strategy 
to help students in learning selective 
listening. Animation video is enriching 
students' ability of diverse subject matter. 
One of them is listening skill. Wilberschied 
and Berman (2004, p.534) in Ouda (2012, 
6p.17), their case study focused that students 
who received authentic pictures taken from 
authentic videos and watched cartoons helps 
them to increased their listening 
comprehension. It is also reinforced by the 
researcher that has been conducted previous 
research related to the use of animation
video. Mustikanthi (2014) conducted an 
experimental research entitled "The 
Effectiveness Of Animation Video Entitled 
“The Boy Who Cried Wolf” To Improve 
Students’ Listening Skill Of Narrative at 
SMPN 1 Kejobong". The finding of the 
research showed that the use of animation, 
video was effective on the students’ listening 
comprehension achievement at SMPN 1 
Kejobong in the Academic Year of 
2013/2014. In other word, watching 
animation video enhanced students in 
listening skill to help them understand the 
language.
Based on data analysis, the students’ 
selective listening have been improve after 
being taught by using animation fable video. 
In this research, the writer conducted pre-
experimental research by using pre-test, 
treatments, and post-test. The writer 
conducted this research in five meetings in 
class VIII A as the sample. Before the writer 
implemented this research, the writer has 
conducted the try out in class VIII D as the 
same level as class VIII A to measure the 
students’ ability in selective listening and to 
find out the reliability of the test item. The 
result of the test was 0.63 and the test 
classified as “substantial”. After that, the 
writer conducted pre-test in class VIII A. In 
the pre-test, there were two fables given in 
listening test. The first was “The Grateful 
Mouse” and the second was “The Wise 
Crow”. The mean score result of the pre-test  
was 63.39. 
Then, the writer conducted the treatments 
in three times. In the treatment, the writer 
used animation fable video to teach students 
in selective listening. The writer introduced 
the topic and assist students' background 
knowledge of the topic or content of the fable 
by showing the pictures to make students 
were predict the topic that would be learned. 
The writer explained about the fable 
definition, language feature, generic structure 
and vocabularies that appeared in the video. 
Then, the writer played an animation fable 
video that related to the material that 
students’ learned. Next, the writer gave an 
assessment sheet (fill in the blank) as 
listening practice and comprehension 
questions with pair work. After that, both the 
writer and students discussed together the 
answers of the exercise. The last, the writer 
evaluated the students’ comprehension by 
asking about moral value of animation fable
video that they had listened.
In the first treatment, the students looked 
interesting with the media and enjoyed the 
use of animation fable video. Unfortunately, 
in teaching and learning process many 
students had difficulties in completing the 
lesson fill in the blank exercise about video 
that the students listened. They also got 
confused to write the answer in 
comprehension questions, especially for 
complication, event, and resolution. They 
needed more time to listen the video to 
answer fill in the blank. The writer found thet 
students problems was the lack of 
vocabulary. They also had the problems in 
using past tense, irregular verb and regular 
verb. 
In the second treatment, the writer asked 
the students to learn cooperatively.  The 
writer divided the students into a team of two 
or three that consisted of different students’ 
levels (upper, middle, and lower), so the 
students could help each others to answer the 
question. The students showed their interests 
during teaching learning process by using 
animation fable video In this treatment, the 
writer found that students had better progress 
in answering fill in the blank and 
comprehension. In last treatment, the students 
were more active and they looked 
enthusiastic more in responding teacher 
questions. 
After the treatments were given, the writer 
gave the post-test in order to obtain the data 
and to know the students’ achievement after 
given the treatments. In the post-test, the 
students were given the similar test like in the 
pre-test. Based on the post-test result, the 
mean score was 79.35. In this diagram below 
pointed that the students’ post-test score was 
higher than  pre-test on chart 3. 
7The writer found that there were 
significant different scores between pre-test 
and post-test. The improvement of students 
score indicated in interval score between 
mean score of pre-test and post-test. The 
interval score result was 15.97.  Then, the 
calculation of correlation coefficient of 
students’ score in pre-test and post-test was 
0.79. It was categorized a stronger 
relationship between pre-test and post-test. 
Then, the writer analyzed t-value of the 
test. The result showed that the t-value is 
±10.438. In comparing the ttable and the tvalue , 
it could be measured as follows : If: -t table ≤ t 
value ≤ t table (α/2), has difference. Based on the 
result above, it found that : -2.042 > -10.438, 
that meant Ho rejected. In another 
description, if: ܪ௔= തܺ pre ≠ തܺpost, ∝.05 ݐ௥௔௧௜௢ > ݐ௖௥௜௧௜௖௔௟ , has different. ܪ௔= ±10.438 > 2.042 , that meant Ho rejected 
and Ha accepted. In conclusion, the students’ 
achievement before and after giving the 
treatment was different. The effect size (ES) 
result of the treatment was ± 1.88 and it was 
categorized into high because the score was 
more than 0.8 (ES>0.8). Based on the result 
of research findings of this research, it can be 
concluded (p. 4)  that using animation fable 
video affected significantly to the students’ 
selective listening ability before and after the 
treatment.
The finding of this research indicated that 
animation fable video can help the students to 
develop listening abilities, especially in 
selective listening. By using animation fable 
video, students were be able to listen the 
fable and enjoy the stories. The students were 
be able to learnt from fable video to predict 
outcomes, and draw conclusions at a level 
suited to students’ ability. The use of this 
media could attract the students’ interest and 
made them learn English in a fun way. 
Students were enjoyed to listen the animation 
fable video and they were attractive while the 
teacher explained the materials. When 
students were asked to give the response, 
they were very active during teaching 
learning process in the classroom.
CONCLUSIONS AND SUGGESTIONS
Conclusion
Based on the findings of this research 
and analysis of the students’ test result, the 
students’ selective listening achievements in 
Class A of SMP Negeri 3 Sungai Raya 
improved after being taught by using 
animation fable video. It answered the 
research question that the use of animation 
fable video affects significantly to the 
students’ selective listening ability. It was 
proven by the result of t-value that was ±
10.438 in which ݐ௥௔௧௜௢ (± 10.438) was higher 
than ݐ௖௥௜௧௜௖௔௟ (2.042 ). It was also answered 
the second question by analyzing the effect 
size (ES) of the treatment, the result was 
±1.88. The criteria was categorized into high 
because the score was more than 0.8 
(ES>0.8). . In conclusion, there was the 
difference students’ achievement before and 
after given the treatment through animation 
fable video to teach selective listening.  
Suggestion
Animation fable video is recommended 
for the teacher to improve students’ learning 
English, especially in listening. This media 
can help the students to understand the 
meaning of the video that they had listened in 
general. By using this media, the students can 
learn to predict characters' places, moral 
values of the stories, read and viewed in 
simple language, express thoughts and 
feelings, and give opinions from the story in 
simple language. Moreover, this technique is 
enjoyable and fun that can make students 
engage well and be active in the class.
The teacher should explain the material 
more clearer before given the listening test. 
This is intended to make students understand 
the answer to the question. And the teacher 
should divided students into a team that 
consisted of different students’ level which 
enable students to learn cooperatively.
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